Overhead PO –1
Cover Page

Directions:
Presenter adds name and affiliation on bottom portion; graphic and 



top remain constant

If time allows: You might introduce an “Icebreaker” so that all participants have met. This is important if the presentation is longer than one hour and participants will be working together.

Suggested Icebreaker: Participants are asked to pair up and interview each other for three minutes each. After six minutes, each participant introduces his/her partner.

Alternative: Participants pair up, and must find two commonalities they share so that each can state one commonality (common interest) along with the rest of the introduction. Also alternatively: each participant introduces himself/herself and notes the commonality shared.

Speaker’s Comments:

a.   Introduce yourself

b. Welcome participants to (Name of presentation)

c. (Optional) Conduct Icebreaker

Overhead PO –2
Concerns

Directions: 

a.
Short presentation: no time to solicit audience comments (see next Overhead, PO3)

    b: 
Longer presentation: Ask key question: 

Why is it difficult to teach ________ (chemistry, biology, physics, etc.)?

Audience responses can be categorized by presenter; 


(You can enlist the help of a participant to record answers on newsprint)

   
Sample answers:

- developmental issues

- work/study habits: don’t come to class, don’t review materials before                 coming, don’t study...

        
- maturity of students

        
- problems with way instructors teach: teaching styles, faculty issues

-- don’t teach how to communicate, how to work in teams,  scientific                    ideas, work skills required for team problem-solving

     
- reputation of course (difficulty, word on street, preconceived ideas)

        
- lack of confidence among students

        
- lack of appropriate content background (previous training) 

Speaker’s Comments:
What is the problem with teaching (science) courses?

The problems that all faculty face in teaching science courses; depending on institution: 

    - points listed -- comment

    - address the difficulties faced by faculty 

Overhead PO –3
Barriers to Student Success
Directions:


a.
Short presentation: use when audience comments are not being solicited, or 

b.
Longer presentation: after being solicited (PO-2):

Speaker’s Comments:
a. What are the barriers to student success?

What audience may respond to speaker:

        

- students are lonely, isolated

- lack of community -- commuter schools, community colleges, non-traditional students: family, work, recognizing changing nature of student populations, no time to become part of a community

        

- lack of mentoring in first two years

b.
What do we need to do?

· make connections between instructor’s goals and students’ goals

 

-    Why do we still do lectures? Because they provide (points) 

-  note the problems with the lecture as only method of instruction

-- most students believe the authority and agency are in the hands of the instructor

        


-- students are done to, not the doers

       


-- lecture promotes a “memorization-only” approach to learning

-- this leads to poorer performance and less retention in the course, and to our own disenchantment

       


-- does not give students charge of their own learning

    

- give students responsibility for their own learning, ownership of material

c.
What we have done to address these issues?

    
Goals for Student Learning

-- deepen understanding by increased intellectual and personal engagement

       
-- develop capacity for critical thinking

      
-- master content through problem-solving

        
-- communicate scientific ideas (ideas about content - discipline-specific)

        
-- work as part of a team


-- achieve high performance

Overhead PO –4
The PLTL Workshop Project

Directions:


Introduction and discussion of PLTL Project

Term: learning specialist: a person having expertise in learning theory and group dynamics for team facilitation; works with faculty member of a specific discipline in training peer leaders. There is no such title on campuses, so the learning specialist might be found through a Center for Teaching and Learning, a Learning Assistance Center, a School of Education…

Speaker’s Comments:
The answer: the Workshop Project

  
  A team working

a. Need a team on our side working: what the workshop is.

The model we’re going to talk about offers:

 
-- Organized study time

   
-- what workshops will do

      
-- multiple interactions 

    b. 
History -- parent coalition

Original members of the Workshop Project, now working with the National Dissemination Project, are marked with asterisks, key institutions developed model

The parent “Consortium” makes note of the co-Principal Investigators of the current National Dissemination grant. 

   
Parent group expanding: Community College Initiative:

In 2000, recognizing that 50% of all college students enroll in community colleges, the Community College Initiative was funded to develop the PLTL Model in community colleges.

This coalition is unusual in that it includes students as peer leaders, working with faculty and learning specialists.

Discussion of other affiliates can be made with Overhead PO-16 (map of dissemination)

Overhead PO –5
Course Outline

Directions: 

If there is time: Ask question:


Why do we still lecture?



Note answers in writing

Speaker’s Comments:
Typical course of workshop model

A typical course ...

Lectures allow the professor to model the ways of thinking and analyzing in a discipline, etc. course expectations to large number of students

We affirm the value of a lecture as one means of teaching.

Overhead PO –6
What is a Workshop?

Speaker’s Comments:  
Definition of a workshop

Emphasize that these are not recitations (What Workshops are Not!), not tutorials, not extensions of lecture -- not introducing new material in workshops

Goal of a workshop is to provide multiple interactions with the same material to gain a deeper understanding.

Workshop is NOT REMEDIAL

Workshops are different from tutoring  (EF-6A - optional)

-  provide comfortable and secure environment

    
-  less authoritative, liberate and empower students

   
-  promote active learning

    
-  eliminate answer-given

    
-  encourage teamwork

    
-  more fun

 Overhead PO –7
Who are the peer leaders?

Depending on time:  What is a peer leader?

Speaker’s Comments:  
Definition of a peer leader

Students who have specially selected and trained…

Role of the peer leader is to:

    - keep the group focused on the problem

    - offer suggestions and hints if the group needs assistance

    - encourage each student to contribute to the solution of the problem

    - be guides in learning course material, not be experts in the subject.

Peer leaders have worked in partnership with us (faculty), not only making the workshops successful but also in training other faculty, developing workshop units by giving us feedback on the questions on a weekly basis, helping in dissemination by presenting at national meetings...

What goes into making a peer leader?

Students who have done well: at least a B in the course, but occasionally may have an exceptional student who got a C: student has demonstrated a good understanding of material in class, but got a C but didn’t do as well on tests -- better have demonstrated (lots of reasons may not have done well: family, etc.). Good place to observe their understanding is during labs or during workshops.

Skills needed: how they interact with faculty member, other faculty recommendations, or other peer leaders

Then they have to be trained.

Overhead PO –8
Faculty Role
Speaker’s Comments:  

•
Lecture

This is how we were taught, and how many of us teach: imparting information

•
Prepare materials

Workshop materials must be developed so that they encourage, if not necessitate, group interaction and discussion of problems

•
Train peer leaders in weekly meetings

Different institutions train leaders in different ways, which we’ll discuss under Leader Training (Unit 3), but weekly contact between faculty/workshop coordinators and leaders is necessary

•
Integrate course components

Lecture and workshop need to be on the same topic, so the latter reinforces the former, and so that leaders do not find that they have to explain new material…

•
Remain closely involved with the workshops and workshop leaders 

The more that faculty are involved, the better the students will do.

Overhead PO -9 
Why do workshops?

Directions:    (Optional, depending on time)

This question can be used here (Unit 1) or as a Key Question in Unit 2 after the Demonstration Workshop.

Participants’ suggestions can be solicited and put on newsprint or blackboard, and then the suggestions made in the Overhead can be presented.

Speaker’s Comments:
Because they:

•
provide experiences which facilitate self -construction of knowledge (we’ll talk more about this when we discuss theories (Unit 6)

•
enable students to become part of a community of learners

•
recognize and accommodate diverse learning styles

•
are less authoritative than lectures and provide mentoring

•
help students master content through problem solving, develop capacity for critical thinking and an ability to communicate scientific ideas

•
are fun

Overhead PO –10
Critical Components 

Speaker’s Comments:  

•
The workshop must be an integral part of the course.


- That’s what we’re talking about now…

•
Faculty teaching the course must be closely involved with the workshops and be supportive of workshop leaders.

· Lecture and workshop pace must be correlated

· Issues/problems in workshops should be discussed between faculty and peer leaders

· Tests should include material covered in workshops

•
The workshop leaders must be trained and closely supervised with regard to content and teaching/learning techniques.

- We’ll cover more about this when we discuss Leader Selection and Training

•
The materials must be challenging and integrated with the other course components.  They must encourage active learning.

· Problems can be drawn from the back of the book (chapter), adapted for group work…

•
Physical arrangements to promote active learning must be in place.

· Tables and chairs to seat six to eight students plus the leader; a blackboard or whiteboard visible to the group members;

· Minimize noise interference from other groups, classes 

•
There must be institutional support for workshops.


- This will be discussed further with institutional issues…
Overhead PO –11
How has model evolved

Directions: 
Note: PO-11 must be updated yearly. 

Check with PLTL Workshop Project 




Speaker’s Comments:

The graph represents the number of students, and the corresponding growth in the implementation of peer-led team learning.

    
The Workshop Project grew out of the National Science Foundation’s Systemic Changes in the Undergraduate Chemistry Curriculum Initiative (1994):


“The purpose of the Systemic Chemistry Iniative is to enhance the learning and appreciation of science through significant changes in Chemistry instruction. Supported projects are designed to make fundamental changes in the role of chemistry within the institution.”


The Workshop Chemistry Project grant (1995-2000) grew out of an earlier pilot project at the City College of New York that demonstrated that students participating in peer-led workshop groups outperformed those who did not participate. We’ll talk about some of the current data when we discuss Evaluation (Unit 5).


The current award is a National Dissemination grant to disseminate the PLTL model in more institutions and in other disciplines besides chemistry.

Overhead PO –12
Number of peer leaders

Directions: 
Note: PO-12 must be updated yearly. 

Check with PLTL Workshop Project
Speaker’s Comments:  


Here’s data on the number of peer leaders. 

Some of the benefits of being a peer leader:

· deeper understanding of the course material

· developing leadership and facilitation skills

· provides experience with interviewing, practice and reflection

· closer interaction with faculty

· avenue to collaboration on research projects

Overhead PO –13
Number of institutions, faculty and learning specialists

Directions:
Note: PO-13 must be updated yearly. Check with PLTL Workshop Project 




Speaker’s Comments:  

The adoption of the PLTL Workshop model is demonstrated by this chart of incremental growth in the number of institutions, faculty, and learning specialists…

Overhead PO –14
Acknowledgments

Directions:
    

Add names as appropriate for your situation:

· institutional allies

· departmental allies

· colleagues

· peer leaders

· the PLTL Workshop Project leadership

Speaker’s Comments:
What we’re talking about is expanding an effort that many people have contributed to:
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